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1. Introduction
According to Paltridge (2006, p.131), “reference refers to the situation where the identity of an item can be retrieved from either within or outside the text”. Halliday and Hasan (1976) emphasize the importance of reference in creating cohesion. To them, “continuity of reference” is crucial for a coherent text. 
Ong’s study (2011) investigated cohesive errors in expository compositions of Chinese EFL students studying in a university in Singapore. The aim was to identify the students’ difficulties in using cohesion. The significance of this research for the present study is that the results showed the greatest difficulty to be using reference cohesion. Reference was the most common cohesive error found in the study with a percentage of 42.9%. 
In another piece of research, Tangkiengsirisin (2010) emphasized the importance of explicit instruction of cohesion. In his study, Tangkiengsirisin used two groups of Thai graduate students. The experimental group received explicit instruction of cohesion (different cohesive devices including reference). The control group was taught how to write in a traditional approach emphasizing grammatical accuracy only. The results of the post-test essays revealed a significant difference between the two groups’ use of referential ties. The study showed that the use of referential ties of the experimental group was significantly better in the post-test than the pre-test. On the other hand, there was almost no difference between the pre and post tests of the control group in terms of the use of referential ties. The researcher therefore concluded that the explicit instruction of cohesion improved the students’ use of cohesive devices.

Tangkiengsirisin (2010) mentions three subtypes of reference: Personal reference (personal pronouns and possessive adjectives referring to individuals and objects), demonstrative reference as in “this” or “that”, and comparative reference (adverbs and adjectives of comparison). These three subtypes of reference are also the ones we analyze in the present small scale study. We particularly look into the use of anaphoric reference, which is a word or phrase referring to another word or phrase used earlier in a text (Paltridge, 2006). Examples to the first two subtypes mentioned above are provided below from the corpus of 15 EFL student essays. The example to the comparative reference type is taken from Tangkiengsirisin (2010).
1. There are many civil organizations like TEMA but they may not be enough.( personal reference (anaphoric)

2. There are several solutions and … If we apply these solutions … ( demonstrative reference (anaphoric)

3. Some people eat to live while others live to eat. ( comparative reference (anaphoric)
There seems to be little research in existing literature on the use of anaphoric reference in Turkish EFL context. One article we were able to review is on the use of anaphoric references in oral narrative discourse of Turkish EFL learners. Genç and Bada (2006) investigated Turkish EFL learners’ ability to use anaphoric references by having native and non-native speaker participants comment on the movie they watched. Perhaps a little surprisingly, their analysis showed that native and non-native speeches pointed to a similarity in terms of the production of anaphoric references. The results may have shown a native-like quality in terms of the use of anaphoric references because Genç and Bada analyzed the oral discourse of 1st year ELT students. Since the participants were ELT students, they should already have gained a certain level of proficiency. The present study may answer the question whether the results would be similar with a less proficient group of students, i.e. English preparatory school students, using their written discourse.
2. Justification and Purpose of the Study
In the English preparatory school where one of the two researchers of the present study works, and possibly in other Turkish EFL contexts, too, reference is usually taught in reading. It can be neglected in writing classes. Tangkiengsirisin’s study (2010) suggests that cohesive devices (including reference) should be taught explicitly in writing. Reference is one of the five major devices maintaining coherence (Halliday and Hasan, 1976).  Acknowledging the importance of reference in the creation of cohesion, and realizing the problems students have in using reference, the use of anaphoric reference in 15 essays written by EFL students in a Turkish tertiary context is analyzed in this paper. The research question is “Can Turkish EFL learners make use of anaphoric references to maintain coherence in their writing at intermediate level?”

The reason why we have chosen to study anaphoric but not cataphoric reference is that, due to its nature, the use of cataphoric reference seems to require a more advanced level of English language proficiency than our target group of learners exhibit. Therefore, there are not enough instances of cataphoric references in our corpus to analyze. And perhaps this could constitute another topic of research.
3. Methodology

15 essays were collected from 15 English prep school students studying at a private university in Istanbul. The students are at intermediate level and aged 18-22. A corpus of 3650 tokens was formed. Student essays were annotated by hand and categorized into different uses of reference (pronouns, demonstratives, etc.).  The annotations were analyzed quantitatively and qualitatively.
4. Results and Discussion
4.1. Quantitative Results

Table 1 below shows the types and examples of anaphoric references found in essays written by 15 intermediate EFL learners in a prep school of a private university in Istanbul. The types of anaphoric references used have been identified as personal and demonstrative (used as adjective and as pronoun). 
Table 1. Types and examples of anaphoric references used in essays.
	Types
	Number of occurrences
	Examples

	Personal reference
	43
	There are many civil organizations like TEMA but they may not be enough.

	Demonstrative reference (as adjective)
	21
	There are several solutions to these environmental problems. If we apply these solutions....

	Demonstrative reference referring to (a) previous sentence(s)/clause(s) (as adjective)
	16
	Cars release fatal gases into the air. Therefore, if governments motivate people to use means of public transport, this problem can be solved.

	Demonstrative reference referring to (a) sentence(s)/clause(s) (as pronoun)
	15
	It is clear that air pollution affects our atmosphere and our health so if we continue to ignore this we won’t live in a clean world.


As can be seen in Table 1, whereas demonstrative reference is used 52 times, personal reference can be seen 43 times in the corpus. We observe that demonstrative reference has been used both as adjective and pronoun referring to either a clause or a sentence. 
The analysis of the corpus also revealed that in some instances, learners could not make use of referential devices. That is, they repeated the words/phrases instead of referring to them by using reference. The number of occurrences and examples can be seen in Table 2 below. Findings regarding such occurrences are further revealed in the qualitative results section of the paper.
Table 2. Repetition of words/phrases
	Types
	Number of occurrences
	Examples

	Repetition instead of pronoun use
	28
	People must use renewable energy sources. Solar energy and wind energy are examples of renewable energy sources.


Combining the findings from Table 1, there are a total number of 95 occurrences of anaphoric referential devices. As seen in Table 2, learners were unable to make use of any referential device in 28 instances in the corpus.

The number of present occurrences of reference in the corpus is 95. However, the absence of occurrences as seen in Table 2 is 28. Therefore, there should have been a total number of 123 occurrences of reference in the total corpus. This means that the learners were able to use anaphoric references with a rate of 77.2%. The absence of reference use is 22.8%.
4.2. Qualitative Results

	Occurrence in corpus
	Explanation

	Repetition:

We should use less water and we shouldn’t waste water because water is one of the most important things for people. 


	Instead of the second and third occurrences of ‘water’, the pronoun ‘it’ should have been used as anaphoric reference.

	Repetition:

If people want to prevent this event people should use public transportation. If people can use it, traffic won’t make people sick.


	The pronoun ‘they’ should have been used as anaphoric reference instead of the second, third and fourth occurrences of ‘people’. 

	Personal reference:

Traffic is a big problem, and it affects us, our health. It causes stress, respiratory diseases, such as asthma, bronchitis, so maybe it is time to do something about it.


	With the use of pronoun ‘it’, word repetition is avoided.

	Personal reference:

Firstly, people who drive in Istanbul face this problem every day. They feel stressed because they don’t want to be late for work.


	Word repetition is avoided with the use of pronoun ‘they’. 

	Demonstrative reference (as adjective):
The population of Istanbul is increasing rapidly. This situation causes a serious problem. 


	The phrase ‘This situation’ is used to refer back to the sentence ‘The population of Istanbul is increasing rapidly.’



	Demonstrative reference (as pronoun): 

If we use public transportation (buses, subway, etc.), we can stop the traffic problem. This will also help decrease the number of cars on the motorway.

	The pronoun ‘This’ refers back to the clause ‘If we use public transportation’.


5. Conclusion

In their study, Genç and Bada (2006) found that 1st year Turkish ELT learners were successful at using anaphoric references in spoken discourse. Although a written discourse of learners with a lower proficiency level than those of Genç and Bada’s was analyzed in the present study, similar findings were obtained. That is, lower proficiency level learners of English are also able to make use of anaphoric references in written discourse, with an exception of the comparative reference.

There is no instance of the third subtype (comparative reference) in the whole corpus. This may be related to learners’ proficiency level as the use of comparative reference probably requires a higher level of language proficiency. 

In the present study, the rate of the absence of anaphoric references was found to be 22.8%. This difficulty that the learners faced could be overcome by explicit instruction as Tangkiengsirisin (2010) suggests of the use of anaphoric references in writing.
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