
EDEN 512, Pedagogical Grammar
Fall 2013, Yeditepe University

Course Syllabus

Instructor: Erkan Karabacak

Class meeting time and place: Tuesday, 18:00-20:50; Classroom: HUKUK 231
Email: erkankarabacak@gmail.com
Webpage: erkankarabacak.weebly.com

Office: Guzel Sanatlar Building 501

Office Hours: 14:00-17:00, Tuesdays

Course description:

This course focuses on teaching grammar in ESL/EFL classes. Topics include: grammar structures in English; difficulties that learners face in learning certain grammar patterns; principles and techniques used to teach grammar; developing and evaluating lesson plans and materials for grammar teaching; identifying and responding to grammar errors;  using technology to design innovative grammar exercises; apply grammar teaching within various teaching frameworks, such as communicative approach. 
Course Objectives:

Upon completion of this course successfully, students will:

• gain an understanding of the basics of contemporary English grammar.
• understand how these structural properties are processed and acquired in L2 English;
• be able to evaluate the need for grammar teaching in different classroom environments.

• identify and apply different methodologies in the teaching of EFL/ESL grammar; 

• create, evaluate, and modify classroom materials for EFL/ESL grammar instruction; 

• create and implement lesson plans focused on EFL/ESL grammar instruction; 

• read and critique research articles related to the acquisition, processing, and instruction of L2 English grammar.

(*Adapted from Jeffrey Witzel’s LING 5304 syllabus)
Textbook: 
•Folse, K. and Goussakova, E. V. (2009). Keys to teaching grammar to English language learners. University of Michigan Press. 

•Folse, K. and Goussakova, E. V. (2009). Workbook for Keys to Teaching Grammar to English Language Learners. University of Michigan Press. 
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Borg, S. (1998). Teachers' pedagogical systems and grammar teaching: A qualitative study, TESOL Quarterly, 32(1), 9-38. [30]
Byrd, P. (2005). Instructed Grammar. In Hinkel, E. (ed). Handbook of research in second language teaching and learning, 545-561. [17]
Chang, S. (2011). A contrastive study of grammar translation method and communicative approach in teaching English grammar. English Language Teaching, 4(2), 13-24. [11]
Ellis, R. (2006). Current issues in the teaching of grammar: An SLA perspective, TESOL Quarterly, 40, 83-107.[25]
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Hanafiyeh, M., & Keshi, A. K. (2013). The effect of corpus-based instruction and thesaurus-based teaching on Iranian EFL learners’ grammatical knowledge. Journal of Basic and Applied Scientific Research, 3(2), 167-179.[13]
Jean, G., & Simard, D. (2011). Grammar teaching and learning in L2: Necessary, but boring. Foreign Language Annals, 44(3), 467-494.[28]
Leeman, J. (2007). Feedback in L2 learning: Responding to errors during practice. In Practice in a Second Language. CUP: 111-137.[27]
Liu, D., & Jiang, P. (2009). Using a corpus-based lexicogrammatical approach to grammar instruction in EFL and ESL contexts. The Modern Language Journal, 93(1), 61-78.[17]
Macaro, E., & Masterman, L. (2006) Does intensive explicit grammar instruction make all the difference? Language Teaching Research 10/3: 297-327.[31]
Myhill, D. A., Jones, S. M., Lines, H., & Watson, A. (2012). Re-thinking grammar: the impact of embedded grammar teaching on students’ writing and students’ metalinguistic understanding. Research Papers in Education, 27(2), 139-166.[28]
Phipps, S., & Borg, S. (2009). Exploring tensions between teachers’ grammar teaching beliefs and practices. System, 37(3), 380-390. [11]
Vyatkina, N. (2013). Discovery learning and teaching with electronic corpora in an advanced German course. Die Unterrichtspraxis/Teaching German, 46(1), 44-61.[18]
Wang, S. (2010). The significance of English grammar to middle school students in China. Journal of Language Teaching and Research, 1(3), 313-319.[6]
Wang, F. (2010). The necessity of grammar teaching. English Language Teaching, (3)2: 78-81.[4]
Assessment

•Reaction Papers:


12% (6 papers for MA)
•Discussion leading for articles:
5%
•Teaching activity:


8%
•Research Project:


20%

-Prospectus (3%)

-Presentation (5%)


-Written Report (12%)
•Midterm:



15%
•Final Exam: 



40%
•Participation 


When a student reaches 10 hours of absences, he/she fails
•TOTAL



100%
Assessment only for the PhD Students
	Participation
-During Class discussions (2 Pts.)

-Leading the class discussion (2 Pts.)

-Presenting a teaching activity (3 Pts.)
-6 Reaction Papers (3 Pts.)
-Every missed class-hour will be -1.5 points out of 100!
	10 Pts.

	Critical Review
	15 Pts.

	Research Project #1

Prospectus (6 pts)


Paper (24)


Presentation (10)


	40 Pts.

	(Research Project #2)
	

	Final Exam
	35 Pts.

	TOTAL
	100 Pts.


Reaction papers. The purpose of reaction papers is to make sure that everyone reads the articles carefully and does the exercises, as well as to give you a chance to practice academic writing. Every week 12 hours before we meet, you have to e-submit a reaction paper on the readings due for that week. Topics, exercises in the textbook and its workbook, as well as the article(s) due for that week should be discussed in your reaction papers. It is impossible to cover every topic in a single paper, of course. Thus, try to include the most important parts from your perspective. In your discussion, connections between materials and connections to your teaching experiences are expected. The word-length for reaction papers is max. 600 words for MA students, and 900 words for PhD students. MA students will write 6 reaction papers in total, whereas PhD students will write 12 reaction papers. I will randomly pick three of your papers and score them.
Discussion leading. Every class meeting there will be discussion-leaders who will prepare discussion questions about the topics covered for that week. Discussion-leading may be conducted by a group of students. Discussion leaders will have carefully read the material, done the exercises, and prepared questions. Discussion questions must be sent to me 48 hours before the class so that I can read and approve.
Teaching activity. These lessons should relate to two of the “techniques” and two of the “key points” in our textbook by Folse (2009). You will pick your topics during the first class meeting. You should plan a 30-min lesson, clearly motivating each component, and then choose a 15-minute segment of this lesson to teach. This segment should include activities for your classmates (who pretend to be your students) to participate in; do not simply lecture. In total, you have 25 min. for this presentation. Before beginning this demo lesson, you will be expected to explain your goals for the lesson as well as relevant contextual information, e.g., target student proficiency level, learning context (ESL, EFL, ESP, EAP), etc. (~5 min.). After your demo-lesson (15 min.), you may give further explanation on how your activities and goals as well as to address questions and comments from your classmates (~5 min.). For demo lessons, you should provide a complete lesson plan. This lesson plan should include information on the target student population, the class objective(s), a chronologically ordered description of each component/activity, evaluation procedures, and class materials (e.g, PowerPoint slides, handouts, worksheets, etc.). These lesson plans will vary in length, but should contain enough detail for an instructor to easily reconstruct the class. Also see the grading rubric for “teaching activity” on my webpage.
(*Adapted from Jeffrey Witzel’s LING 5304 syllabus)
Small-scale project. PhD students are obliged to conduct an original study with participants, whereas MA students also have the option of a literature review type of study. 
Your topic must be relevant to pedagogical grammar and/or have pedagogical implications. 

To ensure the appropriacy of your topic, you will submit a research proposal/prospectus: It is a max. 600-word description of the project that you will conduct. Before you start your project, you have to submit this proposal and get an approval. It should contain: topic, literature on the topic (2-3 sources), statement of the problem, connection with learning/teaching grammar, research questions, methodology that you are planning to use, and anticipated findings.
You have to use at least 8 sources. I am expecting you to use articles from scholarly journals, such as System, TESOL Quarterly, English for Specific Purposes, ELT Journal, Language Learning and others. Only two of the readings from this class can be counted as sources. In addition to written report, you will also present your study via a final oral presentation. 
a. Original Experimental Research (only for PhD students): 
-Students will learn how to collect data and analyze it.
Some ideas:

Interviews/Surveys with second language learners.
Recording, transcribing, and analyzing some second language learners’ speech.

b. Literature Review Type of Research (synthesis of articles by others)
For the literature-review-type projects, methodology and expected findings will not be included in the propectus.

Students who write literature-review type studies will do the synthesis themselves based on other studies with authentic data. In other words, do not use other review-type of studies to prepare your project. Paper length is max. 1800 words, ±200.
Midterm. A study list for topics will be provided two weeks before the exam.
Final Exam. A study list for topics will be provided two weeks before the exam.
Participation. Students are expected to participate in discussions and be attentive during presentations and lectures. 
Attendance. You have a right to miss 9 class hours. A student with 10 absences will fail the class automatically. If you let me know beforehand about your absences, I would appreciate that; however, your absences will still count towards the 9-hour limit.
Academic integrity.
 If detected, any kind of academic dishonesty will result in failing the course instantly without the chance of taking a make-up exam. 

Some examples of academically dishonest behavior are: 

-submitting somebody else’s paper

-finding a paper online and making some changes to it and submitting it 

-using excerpts from others’ papers without proper citation

-using others’ ideas without proper citation 

-using others’ language without quotation marks.
-recycling your own paper from a previous semester 

If you are in doubt, come and see me with your questions before you submit a paper.
Style
All  written work submitted must follow the latest version of APA style (6th Edition). Any violation of the style will result in loosing points. To familiarize yourself with the APA style, see http://owl.english.purdue.edu/owl/resource/560/01/ .
Overview Calendar
	Week
	Date
	Topic
	Assignments Due

	1
	September 17, 2013
Tuesday
	-Introduction and Syllabus

-Sign-up for discussion leading
-Sign-up for teaching activity
-Sign-up for research project
	

	2
	September 24, 2013
Tuesday
	♦Approaches to teaching ELL Grammar
•Grammar-Translation Versus Communicative Approach

•Discussion
	[[43]]

Read: 

•Chapter 1, p. 1-30[30]
•Workbook, 1-16[16]
•Article: 
-Chang 2011[11]
•Discussion Leaders:

•Teaching activity

•Reaction Paper #1

	3
	October 1, 2013
Tuesday
	♦Common Errors by Native Speakers and basic concepts/terminology in teaching English grammar
•Grammar Teaching Principles

•Discussion
•Teaching Activity
	[[163]]

•Chapter 2, p. 31-88[58]
•Workbook, 17-93[77]
•Article: 

-Batstone & Ellis 2009[11]
-Byrd 2005[17]
•Discussion Leaders:
•Teaching Activity:

	4
	October 8, 2013
Tuesday
	♦Typical Grammar Questions from ELLs
•Feedback
•Discussion
•Teaching Activity
	[[61]]

•Chapter 4, p. 263-286[26]
•Workbook, 201-208[8]
•Article: 

-Leeman 2007[27]
•Discussion Leaders:
•Teaching Activity:
•Reaction Paper #2

	5
	October 15, 2013
Tuesday
	Kurban Bayramı
	

	6
	October 22, 2013
Tuesday
	♦Verb tenses
•Teaching Grammar and SLA

•Discussion
•Teaching Activity

•Study sheet for the midterm exam.
	[[161]]

•Chapter 3, p. 89-151[63]
•Chapter 5, p. 287-312[26]
•Workbook, 95-135[41]
•Workbook, 209-214[6]
•Article:
-Ellis, 2006[25]
•Discussion Leaders:
•Teaching Activity:
•Reaction Paper #3

	7
	October 29, 2013 

Tuesday
	Cumhuriyet Bayramı
	

	8
	November 5, 2013 

Tuesday
	Midterm Exam (15 Points)
♦Nouns, Prepositions, Articles
•Explicit Grammar Instruction
•Discussion

•Teaching Activity


	[[115]]

•Chapter 3, p. 152-184[33]
•Chapter 5, p. 287-312[26]
•Workbook, 136-154[19]
•Workbook, 209-214[6]
•Article: 

-Macaro & Masterman 2006[31]
•Reaction Paper #4

	9
	November 12, 2013 

Tuesday
	♦Pronunciation of –s, -ed; Adjective Clauses
•Teachers’ Beliefs Versus Practices

•Personal Pedagogical Systems

•Discussion

•Teaching Activity


	[[100]]
•Due: Prospectus (3 pts.)
•Chapter 3, p. 185-200[16]
•Chapter 5, p. 287-312[26]
•Workbook, 155-165[11]
•Workbook, 209-214[6]
•Article: 

-Phipps & Borg 2009[11]
-Borg 1998[30]

•Discussion Leaders:
•Teaching Activity:

	10
	November 19, 2013 

Tuesday
	♦ 
-to and –ing clauses (infinitives and gerunds)


-phrasal verbs
•Students Expectations and Grammar Teaching

•Is it necessary to teach grammar?
•Is grammar boring?
•Discussion
•Teaching Activity


	[[103]]

•Chapter 3, p. 201-223[23]
•Chapter 5, p. 287-312[26]
•Workbook, 166-175[10]
•Workbook, 209-214[6]
•Article: 

-Wang 2010 Significance[6]
-Wang 2010 Necessity[4]
-Jean & Simard, 2011[28]
•Discussion Leaders:
•Teaching Activity:
•Reaction Paper #5

	11
	November 26, 2013 

Tuesday
	Türkiye Genelinde Tanıtım Gezileri
	

	12
	December 3, 2013 

Tuesday
	♦Modals, Word Forms
•Grammar teaching and writing
•Discussion

•Teaching Activity


	[[89]]
•Chapter 3, p. 224-241[18]
•Chapter 5, p. 287-312[26]
•Workbook, 176-186[11]
•Workbook, 209-214[6]
•Article: 

-Myhill et al, 2012[28]
•Discussion Leaders:
•Teaching Activity:
•Reaction Paper #6

	13
	December 10, 2013 

Tuesday
	♦Passive voice
•Corpus based grammar instruction

•Discussion
•Teaching Activity
	[[98]]

•Chapter 3, p. 242-251[10]
•Chapter 5, p. 287-312[26]
•Workbook, 187-194[8]
•Workbook, 209-214[6]
•Article: 

-Vyatkina, 2013[18]
-Hanafiyeh & Keshi 2013[13]
-Liu & Jiang 2009[17]
•Discussion Leaders:
•Teaching Activity:

	14
	December 17, 2013 

Tuesday
	♦Conditionals
•Communicative competence and grammar instruction 

•Discussion

•Teaching Activity
•Final Exam Study List
•Youjin’s lecture!
	[[62]]

•Chapter 3, p. 252-262[11]
•Chapter 5, p. 287-312[26]
•Workbook, 195-200[6]
•Workbook, 209-214[6]
•Article: 

-Folse 2010[13]
•Discussion Leaders:
•Teaching Activity:

	15
	December 24, 2013
Tuesday
	Presentation of the Research Projects
17:00-21:00

15 mins per group
	•Due: Presentation of the written project. (5%)
•Due: 
Written Report for the Research Project, December 24, 2013,
Tuesday by Midnight (15%)

	16
	December 27, 2013

Friday
	Presentations
	

	17
	January 7, 2013

Tuesday
	Final Exam, (40%)
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